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An Interview with 
 
Griselda Beacon 

 

riselda Beacon is a tenured lecturer, well-known for her creative connection 

between literature and the classroom. She has inspired generations of 

teachers at Teacher Training College and elsewhere, who have joined in the 

challenge to make literature a world of discovery and learning for real students in real 

classrooms.  

AEXALEVI Forum: How did your 

passion for literature begin? 

GB: I owe my passion for literature to a 

Russian writer, Leo Tolstoy. In 1877 he 

published the book that would blow my 

mind a hundred years later when I was 

15: Anna Karenina. This is the most 

amazing reading experience I have ever 

had! It was a journey to another world 

and another time, a journey I chose to 

take every time I opened the book. Just 

imagine! I was able to travel in time and 

space, live another life and meet 

extraordinary people in the twinkle of an 

eye! I got to know Anna Karenina so well 

that I laughed, loved and suffered with 

her; I could feel her anguish in my very 

own bones. It was a point of no return 

and I thank literature for this! In my 

adolescence, books helped me to touch 

time and the world, and gave me wings 

to fly away. Now I know that this is my 

call, to be the intermediary between 

people and the stories or poems I read, 

recite and perform. I seek to ignite that 

flame that may connect us all through 

the literary texts we explore and help 

everybody grow their own wings. No 

matter how utopian and idealistic it may 

sound, I feel it in my bones and I am 

determined to share my passion!  
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AEXALEVI Forum: What is the 

Beacon Experience? Who is Mrs. 

Mad Hatter? 

 

GB: Actually, it was my students at 

Teacher Training College, IES en 

Lenguas Vivas “Juan Ramón 

Fernández”, who started calling my 

classes “The Beacon Experience”, and I 

got to know this by chance. However, it 

makes total sense because it has to do 

with the approach I follow, especially in 

Children’s and Young Adult Literature. It 

is holistic and eclectic, and focuses on a 

view of teaching that is informed by 

different contemporary approaches to 

the Teaching of English as a Foreign 

Language (TEFL). I intend traditional 

practice to enter into dialogue with more 

innovative ways to teach, adding 

creativity and art. I use Kolb’s 

experiential learning cycle: first 

experiencing, then conceptualising the 

experience, then planning and 

experimenting in our own classrooms, to 

finally reflect upon the whole learning 

process. In my classes, students cannot 

escape from experiencing! CLIL 

(Content and Language Integrated 

Learning) and Arts Integration season 

the whole approach since it includes 

content from the educational curriculum 

in interdisciplinary projects, resulting in 

creative responses to the teaching 

sequences. In this way, I intend to  

 

 

 

 

 

 

 

 

 

combine both critical thinking and 

creative thinking skills. At the same time, 

I strongly believe in play as an essential 

learning mode in very young learners 

and that is why Mrs. Mad Hatter 

appeared on the scene. It is a character 

I created to play with students. She also 

makes a statement! She has a voice and 

something to say. In the nineteenth 

century when Lewis Carroll wrote Alice 

in Wonderland, she had no chance to 

express herself. It was her husband, the 

famous Mad Hatter, who interacted with 

Alice in her adventures. I like to imagine 

that the Mad Hatter was actually married 

and that his wife, Mrs. Mad Hatter, was 

probably in the kitchen preparing tea and 

sandwiches for the unbirthday party they 

celebrated. Every time I re-read Alice, I 

feel the need to rescue Mrs. Mad Hatter 

from oblivion and that is why in the 

twenty-first century, she can have a 

place of her own and a voice which is 
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hers. Her handbag is full of stories, 

plays, poems, chants and games she 

gladly shares with anyone who is ready 

to play with her.  

 

AEXALEVI Forum: If one evaluates 

the kind of work you do with your 

student teachers and with teachers in 

general in your workshops, it is easy 

to conclude that you have a highly 

pedagogical approach to literature. 

Do you agree with this? How does the 

classroom impact your approach?  

 

GB: The classroom is “the” third space 

where teachers and students blend in a 

dynamics that defies traditional 

classroom contexts. Together, student 

teachers, teacher assistants and I create 

a highly democratic classroom 

atmosphere in which it is something 

difficult to tell the teacher from the 

students. We try to create the 

experience of Flow, which is “a state in 

which people are so involved in an 

activity that nothing else seems to 

matter; the experience is so enjoyable 

that people will continue to do it even at 

great cost, for the sheer sake of doing it” 

(Csikszentmihalyi, 1990, p. 4). In our 

case, we work collaboratively in 

activities that involve group work. Our 

classroom dynamics is rather simple: 

the class revolves around an open 

teaching sequence that allows for 

diverse outcomes. Based on the literary 

texts we explore, students develop their 

intercultural, social, cognitive, linguistic, 

artistic and aesthetic awareness. And 

from there on, we work on building 

bridges among the different layers of 

knowledge where language learning 

blends with other areas of the 

curriculum; the students embark on 

project work; a creative response to the 

literary texts in which they express 

themselves through art: i.e., we write 

poems, perform stories, read aloud, do 

arts & crafts and/or design props for 

retellings. We finish the class reflection 

upon the work we have done; at this 

stage, we discuss different aspects of 

the teaching sequence, such as 

evaluation of the teaching material, the 

relevance of content to the English 

class, the role of collaboration in the 

creation of communities of learning, the 

social dimension of teaching, the role of 

emotions, art and creativity in the 

learning process and the experience of 

flow. This stage is essential since it 

allows student teachers to become 

aware of the own learning process and 

discover the intricate relationship 

between the cognitive and the emotional 

realms. Furthermore, they can feel how 

learning takes place when they are 

working with others on artistic tasks. To 

conclude, I must say that the classroom 

is the whole universe. It’s where “The 

Beacon Experience” makes sense. It is 

the place where we work towards 
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citizenship education and intercultural 

awareness, where we bond in 

collaborative practice and develop 

togetherness, where we create flow and 

experience the learning process in such 

a way that it leaves an imprint on our 

bodies. As I generally say in class, be 

ready to put your mind, heart and bodies 

in motion!  

 

 

 

 

 

 

 

 

 

AEXALEVI Forum: Many teachers are 

concerned with the fact that their 

students do little reading and writing. 

What would you tell those teachers?  

 

GB: I would say, “Welcome to the 

twenty-first century!” Our students are 

not reading and writing in the same way 

we used to; they are technology oriented 

and spend a lot of time on their 

interactive devices. Children and teens 

often open several windows on their 

mobile phones and read three or more 

different threads at the same time. Texts 

are shorter, images become more 

prominent, chats are minimal, and 

emoticons and acronyms replace 

linguistic input. Our students are digital 

natives who interact with other kids on 

social media, chat on Whatsapp, 

register their lives on Instagram, watch 

videos, follow influencers, and aim to 

become proficient gamers. We need to 

observe what our students read and how 

they do so to start luring them into 

reading books.  In a way, we need to 

plan activities that somehow bring their 

reading routines into the classroom. For 

example, some teachers create an 

Instagram account for the protagonist of 

the novel they are reading in class and 

the students upload pictures to follow the 

plot, while the rest of the class 

comments on them. The teacher works 

with this information in class and 

Instagram becomes a means to arouse 

interest in the novel.  
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AEXALEVI Forum: As a lecturer, you 

travel abroad very often and you have 

taught courses in many different 

countries. How do you see ELT in the 

world today?  

 

GB: I have had the opportunity to 

interact with many teachers of English in 

a great variety of contexts worldwide, 

and I have learned a lot from these 

interactions. I have noticed an interest in 

embracing the paradigm shift of ELT that 

the Common European Framework of 

Reference for Languages made explicit 

in the 2000s. The new millennium 

radically changed the way we 

understand foreign language teaching; 

learning has become action oriented, 

knowledge is socially constructed and 

teaching is content-based.  Now the 

learning process takes place through the 

interaction with others in multiple and 

diverse contexts. Most importantly, 

through the learning of foreign 

languages, students do not only re-

signify their own cultures and 

languages, but they also develop a pluri-

inter-cultural worldview in dialogue with 

cultural and linguistic otherness 

(Byram). Our challenge is to localise this 

framework and see ourselves as 

educators since, while we are teaching 

English as a foreign language, we are 

also helping students to develop a sense 

of self, their being in the world, creating 

a learning atmosphere that fosters 

respect and inclusion. In my case, I 

share my passion for literature and invite 

other teachers to take part in The 

Beacon Experience.   

 

AEXALEVI Forum: Thank you, 

Griselda. We hope to be able to join 

you in the Beacon Experience soon. 

 

 

 

 

 

 

 

 

 

Follow The Beacon Experience on 

Facebook and Instagram. 
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To Be or To Being, 

That is the Question 
                                                                                   Trad. Gustavo Sevilla 

 

hen students ask us if “to” is always followed by the infinitive, we usually fall 

back on these classical exceptions: I look forward to being invited to the 

party / I am used to being called that way. An easy rule of thumb we teach 

our students is that “to” will be a preposition, and thus followed by a gerund if a non-finite 

verb is required, whenever the gerund can be replaced with a noun, a noun phrase or a 

pronoun. Actually, we can say:I look forward to the invitation / I am used to that kind 

of treatment. 

 

All prepositions are highly idiomatic, and 

“to” is no exception. Its sense of 

direction, even if metaphorical, makes it 

the appropriate preposition in peculiar 

phrases where students might feel 

tempted to choose a different, 

unidiomatic preposition: 

- witness to a crime 

- fall prey to ambition 

- home to different cultures 

- key to the solution 

- heir to the throne 

- toast to the bride and groom 

 

The preposition “to” poses an additional 

challenge. As we all know, it is  

 

frequently followed by the infinitive, both 

when it introduces the subject (often in 

extraposition) and when it allows for a 

purpose reading: 

- It is helpful to study grammar.  

(= To study grammar is helpful.) 

- It is harmful to drink too much 

coffee. (= To drink too much 

coffee is harmful.) 

- You need to concentrate to study 

grammar 

- You have to be a grown-up to 

drink coffee. 

 

We sometimes find borderline cases, in 

which the gerund may be used to 

W
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introduce a situation (of nominal value) 

while the infinitive expresses purpose 

(adverbial value): 

- Pressing the hijackers can be 

helpful or harmful to getting the 

hostages released (in this case, 

"to" introduces the situation that 

can be favoured or prejudiced by 

the pressure exerted on the 

hijackers). 

- Pressing the hijackers can be 

helpful or harmful to get the 

hostages released (= for the 

purpose of getting the hostages 

released). 

- They have to weigh the 

alternatives to fighting a war. 

(“to” introduces the circumstance 

to which alternatives need to be 

sought.) 

- They have to weigh the 

alternatives to decide if war is 

the best choice. (= in order to 

decide ...) 

 

Along the lines further above, below are 

several examples in which the 

preposition “to” is followed by a gerund 

or, alternatively, by a noun, a noun 

phrase or a pronoun: 

- Some people have an addiction to 

eating strange things. (Some people 

have an addiction to strange foods.) 

- Studying at university is different 

to/from studying at school. (University 

is different to/from school.) 

- His actions could lead to him losing 

his job. (His actions could lead to his 

dismissal.) 

- Unrest can lead to rioting. (Unrest can 

lead to a riot.) 

- Pay attention to his speaking. (Pay 

attention to his speech.) 

- Some people understand what it 

means to pay attention to finding the 

right balance with respect to diversity. 

(...to pay attention to the 

establishment of the right balance ...) 

- He said yes/no to becoming a coach. 

(He said yes/no to the offer of 

becoming a coach.) 

- Explaining these techniques to the 

public is similar to explaining complex 

medical treatments to patients. 

(...similar to the explanation of ...) 

- You should stick to following the 

rules. (You should stick to the rules.) 

- The base has long been home to 

developing and testing those systems. 

(...home to those systems...)  

-There’s hope the countries will 

reach a settlement without resorting 

to fighting. (...without resorting to 

armed conflict.) 
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- I don’t think anyone will object 

to leaving early. (I don’t think anyone 

will object to an early departure.) 

- Anything less than total victory would 

amount to failing. (Anything less than 

total victory would amount to failure.) 

- She prefers dancing to singing. (She 

prefers dancers to singers.) 

- She had to struggle not to give in to 

laughing. (...not to give in to 

a desire to laugh / (...not to give in to 

the temptation to laugh.) 

- I don’t feel up to spending a day in the 

countryside. (I don’t feel up to a day in 

the countryside.) 

- He returned to studying. (He 

returned to his studies.) 

- After being devoted/committed to 

helping the sick, he turned to helping 

the poor. (He was devoted/committed 

to something, and then turned to 

something else.) 

- When it comes to choosing, you have 

to take your time. (When it comes to 

this, you have to take your time.) 

Sometimes, “to” is merely an alternative 

to other prepositions: 

- We have to compare the advantages 

to/of winning with the drawbacks to/of 

losing. (... the advantages of a victory 

with the drawbacks of a defeat.) 

- This labour policy is not realistic unless 

there are changes to educating kids on 

what jobs are out there. (... changes in 

the education of kids ...) 

Next time our students ask us if “to” is 

ever followed by V-ing, I expect there will 

be many examples we will be able to 

provide them with.(By the way, I made 

up just a few of the examples in this 

article; the rest I found on the Internet 

and in the online dictionaries included in 

the bibliography.) 

 

Bibliography: 

 https://thegrammarexchange.inf

opop.cc/forum/questions-and-

answers 

 https://forum.wordreference.com

/forums/english-only.6/ 

 https://www.ldoceonline.com/ 

 https://dictionary.cambridge.org/

es/diccionario/ingles/ 

 https://www.merriam-

webster.com/ 

 https://www.macmillandictionary

.com/ 
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Highly recommended

  PronPack 1-4  
   by Marck Hancock 
     

 

      Reviewed by Stella Palavecino, M.A. 

 

Stella Palavecino is a graduate EFL teacher who 

lectures in Phonetics and Phonology at IES en 

Lenguas Vivas 'Juan R. Fernández'  Teacher Trainer 

College and Translation Programme and other 

Teacher Training Colleges in B.A., Argentina. She is 

also a founding member of B. A. English House. 

 

        Marck Hancock and Stella Palavecino 

 

This review was first published in Speak Out February issue 2018. Speak Out is the journal of the 

IATEFL - International Association of Teachers of English -Pronsig- Pronunciation special interest 

group-.  

 

PronPack 1-4 is a series of four books 

published in 2017 in digital and 

paperback formats by Mark Hancock. 

This series indeed constitute an 

innovative and refreshing approach to 

the teaching and learning of 

pronunciation. The author compiles, in 

each and every 'Pack', a collection of 

'Pronunciation'  tasks which take various 

shapes and forms around segmental 

and suprasegmental phonological 

features. Creativity flows freely through 

workouts, puzzles, pairwork activities 

and poems. 
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With a friendly style and abundant 

practice PronPack 1-4 helps readers 

understand and practise the 

pronunciation patterns of native English 

speakers. Ideal for classroom use, these 

books include a wide range of 

confidence-building pedagogical tasks, 

all with the accompaniment of both 

printable material and audio files. The 

activities mainly consist of meaningful 

drills, games, poems, rhymes, among 

others, suitable to motivate both the 

novice or more proficient students to 

practise pronunciation skills in a 

language lab and the EFL classroom. 

Every single ´Pack' focuses on the 

training of specific areas of English 

pronunciation. Unlike most traditional 

pronunciation books, which mostly limit 

practice to fragmenting individual 

sounds separated from prosodic 

features, the PronPack series presents 

a creative and original framework for 

scaffolding practice within every single 

book. Pronunciation tasks move 

generally from individual sounds near 

the beginning of each book to 

suprasegmental features towards the 

end. What is different in each book is 

task type. 

 

In PronPack 1, articulatory 'fitness 

workout' practice and perception 

exercises are introduced through 

meaningful pronunciation drills. These 

early “workouts” focus on segmental 

features of English sounds. Later 

“workouts”, such as word stress and 

connected speech, are found at the end 

of the book. PronPack 2 is built around 

puzzles. In that sense, game-like 

activities help trainees gain awareness 

of individual sounds, connected speech 

as well as intonational patterns at 

syllable, word, sentence and text levels. 

In PronPack3, traditional games 

(dominoes, naval battles, and so forth) 

serve the purpose of enhancing pair and 

team work practice. Communication 

games and/or amusing scripted 

conversations lead the trainee to move 

from the awareness of perceiving and 

producing specific phonemes to that of 

less controlled practice in more natural 

contexts. The rhythm of English is 

particularly present in PronPack 4 

through limericks, raps, stories and 

music. The author goes down to the 

nitty-gritty of English rhythmic patterns, 

that is, the element that non-native 

speakers most badly need to master. 

 

The organization of the 'pack', as the 

author has named every book, is simple. 

Each book is divided into pronunciation 

lessons carefully planned. At first 

glance, the reader can quickly determine 

the essential teaching point of every 

single task by looking at a column on the 

left side of the page of the lesson plan. 

After that, four stages of the lesson 

follow. The first one is called 

'background', which introduces basic 
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information about the pronunciation 

point to be worked on. The rules revised 

in this part focus on the main objective 

of the task presented in the lesson. 

Throughout the books pronunciation 

rules, which are mostly difficult to digest 

for the novice learner, are discussed 

using simple vocabulary in an appealing 

way.  

A ‘presentation’ stage appears following 

the activation of background knowledge, 

which includes useful tips to introduce 

and illustrate pronunciation tasks, such 

as the use of metaphors, drawings, 

attitudinal and mood comparisons, as 

well as discovery learning hints, to name 

a few. These resources indeed make 

pronunciation features more tangible 

and accessible to a wide readership.   

Practice springs from the presentation 

stage to reinforce and consolidate the 

skills undertaken. Following the 

instructions from the book, EFL/ESL 

teachers can show and model sounds 

before students plunge into 

experiencing orality individually and/or in 

group activities to suit particular 

purposes.  

‘Goes Well With’ is the last stage of the 

lesson scheme. Suggestions on linking 

or combining pronunciation tasks with 

other activities are presented in this 

section, as well as notes on accent 

variation between two central models of 

English: British and American. 

 PronPack 1-4 is highly 

recommendable for EFL/ESL teachers 

who aim at motivating students to focus 

on pronunciation with a minimum level of 

English proficiency. Its friendly bottom-

up approach to the teaching of sounds 

encourages guided practice in a 

meaningful way. I am inclined to say 

‘guided practice’ rather than ‘drills’, 

because repetition is contextualized in 

meaningful tasks that are anchored in 

recently acquired skills based on 

previous knowledge and experience. It 

has often been stated that repetition for 

its own sake is necessary but not 

sufficient to facilitate the acquisition of 

perceptive and articulatory habits. Since 

EFL/ESL learners should be in 

command of pronunciation and 

intonation in normal speech, it should be 

considered that this type of approach to 

pronunciation is recommendable at the 

beginning of pronunciation courses, and 

may indeed be combined with top-down 

activities which aim at gaining control of 

pronunciation and intonation in 

communicative tasks. 

 All in all, PronPack 1-4 by Mark 

Hancock is a well-organised, teacher- 

and learner-friendly series grounded in a 

commendable methodological design 

for the teaching of English 

pronunciation. This series can be of 

great help to both teachers and learners 

in the pursuit of one of the most 

challenging and time-consuming 
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components of the teaching of English 

as a foreign or second language.

 

Support website: http://pronpack.com 

 

 

Plato’s Allegory of the Cave: Can 
We Introduce Young Learners to 
Philosophy in the EFL 
Classroom?  

              

                 Prof. Florencia Insua 
 

 

he “Allegory of the Cave” is a theory posed by Plato concerning human 

perception. Imagine a group of prisoners who have lived chained to the wall of 

a dark cave all their lives, facing a blank wall. Every day, these people in the 

caves watch shadows projected on the blank wall. For them, these shadows are real and 

they shape their entire reality. But one of the prisoners leaves the cave and is shocked 

by the world he discovers outside. He can finally see the “true” forms, shapes and reality 

of the shadows he thought were real. Plato’s Allegory of the Cave explores the tension 

between what we consider is “real” (shadows) and the reality that is the “truth” (outside 

the cave). 

 

T
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A language teacher seeks to help people 

leave the “caves” we all live in. 

Language teachers help students build 

bridges with other people and other 

cultures. It is said that the more you try 

to understand other people’s ideas, the 

more tolerance and empathy you 

develop towards their society. In that 

sense, learning languages is a powerful 

tool for achieving a more peaceful and 

tolerant world. However, every person is 

a world in itself and in a way 

communication helps bringing those 

worlds closer, even among people who 

speak the same language.  

Of course, learning a set of grammar 

rules and vocabulary of a certain 

language is not enough to achieve an 

instance of effective communication. For 

learning a foreign language (the same 

as for learning any other thing), students 

need to develop an intense sense of 

curiosity, a passion for knowledge and a 

critical spirit that will make them 

experience learning as a fascinating 

journey of discovery (and self-

discovery). 

But how can we ignite interest and 

cultivate the critical thinking skills they 

need to develop? There is fortunately 

more than one way to offer our students 

instances for learning those skills: 

literature, art, drama and….why not 

philosophy? 

The word “philosophy” comes from 

Greek and means “love of wisdom”. 

Philosophers have always intended to 

explore fundamental concepts related to 

the human kind: existence, knowledge, 

reason, freedom, values, etc. They 

reflect on questions such as: “What is 

beauty?”, “What is time?”, “Do we have 

free will?”, “Does fate exist?”, “Why do 

we dream?”, “What does it mean to live 

a good life?” Despite the fact that 

philosophy is one of the oldest academic 

disciplines, traditionally it has not been 

considered a subject for children. Yet, in 

many ways, our younger students are 

natural philosophers. They are 

extremely curious and ask questions 

that challenge us and make us reflect on 

some issues we usually take for granted. 

Children are constantly posing 

questions that are very difficult to answer 

(sometimes due to their simplicity). For 

example: Why should I share my 

toys/things with other children? What 

makes a good friend? Are stories real? 

What is love? What happens after 

death? 

In the last decades, philosophy for 

children, often abbreviated P4C, has 

become more popular at schools. It is a 

movement to teach reasoning and 

argumentative skills to children. There 

are other related movements called 

“Philosophy for Young People” or 

“Philosophy for Kids”. Philosophers and 

educators have developed materials 
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and programmes based on activities to 

promote philosophical experiences in 

the classroom.  

Introducing philosophy in our lessons 

has numerous benefits, but there are 

basically three key skills we want to 

develop when we do philosophy: 

 the ability to communicate 

clearly 

 the ability to listen actively 

 the ability to develop critical and 

creative thinking skills 

When we do philosophy, it’s very 

important that we express ourselves 

with clarity to say what we mean in an 

effective way. It’s also vital that we listen 

actively. We need to ask questions when 

we don’t understand, to support our 

arguments, to rephrase what others say, 

and to engage in discussions which 

deepen tolerance and empathy. There 

are some simple activities in order to 

introduce philosophy in our lessons: 

1) Warm-ups: 

Warm-up #1: 

Think of someone you know who you 

think is a really good person. What 

makes that person a good person? 

Warm-up #2: 

Do you have memories that make you 

feel a certain way? 

Can you have a memory that makes 

you happy? 

What is happiness? 

Can you be happy but feel sad? 

Can you feel sad but be happy? 

Can you be happy and sad at the same 

time? 

What makes you happy? 

Warm-up #3: 

Think of: 

Something that exists 

Something that doesn’t exist 

Something that might exist 

Something that might not exist 

Something that could exist but doesn’t 

Something that doesn’t exist but could 

Something that used to exist 

Something that will exist in ten years’ 

time 

2) Examine different perspectives 

We may use some visual input to trigger 

a discussion about the importance of 

examining a topic from different 

perspectives. We may use a picture in 

which two people can see two different 

numbers from the same symbol (6 or 9) 

depending on where they stand. We 

may show our students a picture of a 

glass half-filled with water and ask them 

whether if it is half full or half empty. 

Another picture shows a picture of an 

elephant and six blindfolded people 

examining it. They have different ideas 

of what it is depending on what part of 

the elephant they are focusing on. 

Another picture that we can use to 

explore different perspectives shows a 
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person on a desert island shouting 

happily “boat” and a person on a boat 

shouting “land” with the same 

enthusiasm.  

3) Group work activities 

Big questions and how we answer them 

(based on an activity created by 

Matthew Lipman and Ann Gazzard 

in Getting Our Thoughts Together: 

Instructional Manual to Accompany 

Elfie, 2003.) 

This activity begins by dividing students 

into groups of three or four. Each student 

is handed a blank index card and each 

group is given an index card containing 

one of the following questions: 

1. Do you have to see, hear, or touch 

something in order to believe it 

exists? 

2. Are mistakes good or bad? 

3. Should you always agree with your 

friends? 

4. Which is more important, to be 

happy or to do the right thing? 

5. Are numbers real? 

6. Is life fair? 

Next, the students are asked to answer 

the question given to their group by 

writing their individual answers on their 

blank index cards, without talking to 

anyone else. At this point, they do not 

need to give reasons for their answers. 

Then, tell the students to listen to all of 

the instructions before they do anything. 

If you think that the answer you wrote 

down is completely true, put your head 

down on the desk. 

If you think that your answer is mostly 

true, stay seated. 

If you think that your answer is only 

slightly true, raise your hand. 

Each student will then share with his or 

her group their answers to the question 

assigned to the group, and the group 

should decide on an answer with which 

they all agree. Then they should choose 

one student to be the group’s scribe, and 

that student will write the group’s answer 

on the group’s index card, along with 2-

3 reasons the group comes up with to 

support their answer. 

Students often struggle to come up with 

good reasons for their views, and 

working with a group to explain to the 

class why they think a given answer is a 

good one helps them think more deeply 

about what they believe and why. 

 

 

Topic-based discussions 

Divide students into groups of three or 

four and give them a card with a topic 

and different questions on the topic. Ask 

the group to choose two questions and 

discuss them. 

Example:  

Friendship: What makes a good friend? 

How can someone become our friend? 
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Do we choose our friends? Do friends 

need to share our interests? What things 

do we do for our friends? Can we live 

without friends? How would that be? 

What do we know about our friends? 

What may we not know about them? 

Dreams: What is a nightmare? Can I 

always remember what I dream? Can I 

describe my dream to others? Can 

people have similar dreams? Can we 

choose what to dream? Can dreams 

come true? How can I realize that I am 

sleeping? Can I be dreaming without 

being aware of it? 

There is a lot of material available on the 

web including stories, fables, short films, 

role-plays and lesson plans for students 

of all ages. Teachers may start by using 

activities based on philosophy on a 

weekly or monthly basis. It would be a 

good idea to integrate those sessions 

into the topics and bibliography of the 

syllabus so that students can grasp the 

practical use of philosophy for everyday 

issues. 

The bridge between philosophy and 

children may challenge the traditional 

view that philosophy is an academic 

subject for adults. When used with 

children, the aim of philosophy should be 

focused on the experience of 

questioning common sense and creating 

new concepts to think about our lives 

and our world. This space intended for 

reflection will provide the opportunity for 

children to share, support and enrich 

their ideas as well as listen to and 

respect other people’s points of view. In 

other words, having a space to rethink, 

discuss and share our ideas about the 

world and about ourselves sheds light on 

the path towards leaving the cave.  

 

If you wish to learn more about 

Philosophy for children or find out lesson 

plans and material to use in class, we 

suggest that you explore the following 

websites:  

https://www.philosophyforchildren.org/  

https://www.plato-philosophy.org/ 

http://www.philosophy4children.co.uk/ 

https://www.espaciofpn.com/  

https://www.izar.net/fpn-argentina/  
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Reinforcing Emotional 

Intelligence Through 

Storytelling 

 

                                      Prof. Natalia Nutting 
 

isunderstandings and misinterpretations seem to be the source of a large 

number of conflicts in our daily lives. It is not what we say but, rather, how we 

say it. Our words can be perfectly coherent, but there is something in our 

facial expression which does not quite match what we want to say; there is something in 

the intonation of our sentence which makes our interlocutor get it all wrong. 

 

 

Our faces are the primary canvas we 

use to express emotions nonverbally. 

Intonation is something we master even 

before we learn to utter our first words. 

The ability to read facial expressions and 

intonation is key for emotional 

intelligence. This ability prepares us for 

the accurate appraisal and expression of 

our emotions; it prepares us for the world 

around us. 

 

From the day we are born, we mirror the 

facial expressions, body language and 

intonation of our parents, teachers and 

people around us to build our own. We 

connect pity with a certain look in the  

 

 

eyes, patience with a certain posture, 

irony with a specific tone of voice.  

 

But millennials, who mainly mirror the 

flat screen of video games and their 

characters with fixed and pre-made 

expressions that hardly show any real 

human emotions, are facing an 

emotional intelligence catastrophe. They 

may master the grammar, but their oral 

communication with other people is 

bound to meet with a bucketload of 

misunderstandings and 

misinterpretations, which I´m sure 

M
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you´ve already noticed in your 

classrooms. 

 

We teachers can help fix this with 

storytelling. The power of storytelling lies 

in how engaged our students can get 

when we simply spell those three 

archaic words, “Once upon a time”, and 

let our eyes begin the story.  When we 

tell a story, we are interacting with our 

students through our facial and body 

expression; we pause for suspense; we 

mark a character´s intention with 

intonation. The content we want to teach 

them goes beyond words. Students will 

judge the honesty of one character by 

the way he walks, or how humble 

another one is by the tone of his voice. 

We feed pupils with an unforgettable 

feast of layers and layers of meaning 

connected to the emotions of each 

character portrayed, and they will start 

mirroring them to adjust how they 

express and appraise emotions to the 

world around them. 

 

Adolescents love listening to stories; this 

is not, as many teachers think, a 

technique that only kinder teachers 

should master. Primary, high school and 

adult teachers should try and get the 

hang of it if they want their students to 

get a deeper understanding of their 

lessons and communicate with all of 

their paralingual abilities.  

 

Storytelling is not a novelty -- it has 

historically been the method for teaching 

for thousands of years. From social unity 

and harmony between people, the earth 

and the universe to tiny everyday actions 

that represent values of respect, 

patience, compassion and truth, our 

ancestors have forged a most powerful 

tool of communication that must be kept 

alive. 

 

Today, more than ever, we need to tell 

stories to our students so that they can 

mirror the multilayered range of 

expressions a real human being can 

have. 
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It worked for me 

                               Prof. María Laura García 

 

 

 

 

ntegrating technology in a 

meaningful and creative way is a 

challenging task. Many of us still feel 

that it is an “add-on” and that it is hard to 

plan technology-enhanced lessons if we 

don’t have an Internet connection, free 

time and the necessary equipment. For 

this reason, I’d like to share some 

questions and ideas based on the Triple 

E framework (Kolb, 2017) that work for 

me whenever I want to include 

technology in my lessons. 

● I used to think that students were 

engaged when they used computers 

or mobile devices no matter the 

activity they were doing. Sometimes 

they were just completing drill and 

practice exercises on the computer 

similar to the ones presented in 

printed textbooks in the 70’s instead 

of dealing with digital activities in 

which they had to think critically and  

 

use the language in a meaningful 

context. Was learning taking place?  

Were my students active? Was this 

an example of false engagement? 

 

● Sometimes, I didn’t give it much 

thought when I wanted to use 

technology. In fact, I learnt that I had 

to move from the idea of false 

engagement and plan activities in 

which technology was used in such 

a way that learning was enhanced so 

that students participated in activities 

that couldn’t be done without 

technology. For instance, they could 

create multimedia posters which 

included images, their voices, videos 

and up-to-date information and 

share them with a real audience 

apart from their classmates. Were 

my students creating and producing 

or was it just me that used 

technology? Was technology being 

used as a substitute tool or was it 

adding value to learning 

experiences? 

● When I started using technology, I 

didn’t encourage my students to 

share their productions online 

I
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because I believed nobody would be 

interested. Who would like to see my 

students’ work? However, 

technology can help us connect what 

happens in the classroom with the 

real world. Technology can help 

bridge the gap between classroom 

learning and learners’ everyday 

lives. How about participating in a 

collaborative project between 

partner schools? How about 

interviewing a native speaker? How 

about creating opportunities for 

students to learn outside their typical 

school day? 

 

Here’s one example I planned some 

time ago when I decided to extend the 

content of a textbook unit about music. 

What I did was to include a final product 

assignment in which eleven-year-old 

students, divided in groups, had to 

choose their favourite band, look for 

information and present it in class. They 

all had the possibility of choosing the 

way they wanted to present the 

information as long as they created a 

multimedia article with Printing Press, a 

free online tool, which included images, 

texts and hyperlinks. In small groups, 

they agreed on a band, searched for 

meaningful information about it on line 

and talked about how to organize the 

information. I gave them sentence 

starters, step-by-step guides and 

graphic organizers to support all 

learners. In this project, students were 

active learners and worked 

collaboratively, producing content and 

making decisions. It also gave them the 

chance to investigate and connect with 

what they knew about their favourite 

bands and to use up-to-date information, 

notetaking strategies and high-order 

thinking skills. 

 

I hope you find these suggestions useful. 

If you want to learn more about the Triple 

E Framework, look for more examples of 

meaningful technology integration and 

evaluate your lesson plans, please 

check 

https://www.tripleeframework.com.  

 

References: 

Kolb, L. (2017). Learning First, 

Technology Second. Arlington, VA: 

ISTE. 
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Homework – Oh, Not Again! 
 

                         

                         Mgter. Myrian Casamassima 

 

 

omework can be a dreadful word indeed. It is most likely to be perceived by 

our students as punishment for the times when they were noisy in class, or the 

times when the class was too short to cover all the things that were meant to 

be done. What fun can there be in doing endless workbook exercises? There is definitely 

no fun at all either when the lot needs to be corrected in class. How often do our students 

do their homework? Here come the warnings and the below standards. It is undeniable 

that homework is a source of boredom and conflict. Yet, it is still a recurrent practice in 

our classrooms.  

Let us look at the word “homework”: it 

means work the students do after class. 

It does not mean that the work has to be 

remedial, or limited to controlled practice 

exercises. In fact, we often ask our 

students to write a composition or to 

read a chapter in the reader for 

homework. These two sound better than 

the practice in the workbook, but 

practising is seen as necessary by most 

teachers and parents. These 

observations lead us to quite a complex 

concept of what homework can be. 

Therefore, the first thing we will do is 

make homework more flexible. What is 

homework? It is anything you do at 

home, after class. Anything? Yes, 

anything. 

One of the latest trends in learning is 

what is known as flipped classroom. In 

the field of language teaching, its central 

idea is that many of the things we do in 

class can be taken outside the class 

hours in order to make room for more 

communicative activities. Therefore, 

instead of spending time explaining 

grammatical rules in class, we may ask 

our students to watch a tutorial on 

YouTube about the use of modals or 

conditional sentences. This would allow 

us to use that time in class to do 

H
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communicative work, for example. 

Besides, it sounds more fun to watch a 

video about conditionals than to listen to 

a teacher talking about them. There are 

all kinds of friendly videos available just 

a click away which deal with the most 

unfriendly grammatical structures.  

Flipping the classroom has obvious 

advantages. We can think about what 

could be taken out of our lessons and be 

assigned as homework, something that 

we may never have thought of as 

homework. In the gap that is left in the 

lesson, we can do more communicative 

work, which is usually sacrificed at the 

expense of grammatical work. In this 

sense, we flip the classroom by, for 

example, placing outside the lesson the 

grammatical explanations that would be 

expected to be inside, the instructions to 

write a composition, or the introduction 

into a new topic. Thus, we hand over the 

turn to the students so that they can 

become responsible for their own 

learning. The task of watching videos will 

include getting certain information and 

answering a few questions so that the 

learners can be ready to talk about it in 

the following lesson. 

It is beyond the scope of this article to 

describe the flipped classroom in all its 

range. Instead, we aim at borrowing a 

few ideas from it in order to introduce it 

as a technique in our classrooms since 

it can indeed help us think of alternatives 

to the traditional view of homework. 

Besides, as we all know, 21st century 

learners feel lured to screens so it 

makes sense to resort to videos where 

we would have had printed materials.  

What if the teacher has had no time to 

find a good video on the uses of 

prepositions of time or the present 

perfect? The answer is simple: the 

students can find the video by 

themselves and share the links with the 

class. This would be a step towards 

autonomy. It is a way of committing the 

learners to getting information from 

different sources available to them at a 

tap on the screen. They can be very 

good at doing that, judging from the way 

they handle their phones and the way in 

which they can spoil a predicting task 

about the song that we are about to play 

because they have already found the 

track and have access to the answers 

that they were supposed to predict. It 

happens that fast.  

Therefore, when the class is ready, the 

students could even shoot their own 

videos explaining and exemplifying this 

or that, like the tutorials on YouTube. 

This can be homework and, since it is 

fun, it will become memorable and 

certainly much more challenging than 

doing the practice exercises in the 

workbook, in a row, mechanically, and 

just because homework will be scored. It 

is at least worth giving it a thought so 

that homework can become an 

opportunity for learning. 
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