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The Secrets of Language 

Did We Think 
We Knew Everything  

About Modals? 
 

  Trad. Gustavo Sevilla 
 

 

 

 

’m happy to be with you once again. Today I’d like to address some modal-related 

issues which I hope will interest you and your students as much as they did me. 

 

Must not only for 
prohibition? 
We have always been told, and have 

taught our students accordingly, that 

must not is used for prohibition and that 

the negation of must to mean deduction 

is achieved through can’t. However, 

there is a less known use of must not 

which is that of strong negative 

probability in the present. According to 

Understanding and Using English 

Grammar by Betty Azar, must not 

would indicate near certainty, while 

can’t would indicate almost complete 

certainty. It should also be added that, 

although “must not” seems to be used 

much more frequently, “mustn’t” can 

also be found to express negative 

deduction. 

 

Therefore, if we say, "She can't be 

I 
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home”, it would be practically 

impossible for her to be at home 

because we have strong evidence that 

she is somewhere else. It may be the 

case that we know that she is on a trip 

abroad. 

 

Instead, if we say, "She must not be at 

home", almost certainly, too, she is not 

at home, but the difference is that no 

one knows for certain. One may think 

that she probably isn't at home because 

all the lights are out, or she doesn't 

answer the phone, but there is still a 

slight possibility that she is there. 

And the same applies to the past form 

of that modal. Therefore, in “Sam can't 

have been hungry”, the speaker is 

almost certain that it is impossible for 

Sam to have been hungry, while in 

“Sam must not have been hungry”, the 

speaker is making a logical conclusion 

and is a bit less sure that that is the 

case. 

I think this use of must not to express 

logical deduction in the negative is not 

included in most textbooks because, 

according to Quirk, it occurs 

occasionally in AmE and, still more 

occasionally, in BrE, but it should not 

be forgotten that this author 

acknowledged many years ago – when 

the book was published – that this use 

seemed to be gaining favour, so why it 

is still not mentioned in our textbooks 

and grammar references remains a 

mystery to me. 

Are Can’t Have and 
Couldn’t Have Always 
Interchangeable? 
References don't usually deal with can't 

have, let alone with how it differs from 

couldn't have. 

In Understanding and Using English 

Grammar, the author places can't 

have and couldn't have in a chart 

showing they are equal in the sense 

that they both express impossibility. 

Stylistically, couldn't have seems more 

formal than can't have and is therefore 

preferred in writing, especially in 

referring to historical facts or in past 

time narratives or comments: 

 George Washington could not 
have known Abraham Lincoln – 

they lived at different times. 

 As a young woman who had 

never given birth before, 

she couldn't have known what 

the experience of childbirth 

would be like. 

Only couldn't have can be used in past 

conditionals (in this case, can't 

have cannot be used): 

 The team couldn't have won 

the game if they had not trained 

so intensively. 
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In addition to its use in past 

hypothetical conditional sentences 

complete with a main and a conditional 

clause, couldn’t have is also found in 

incomplete conditionals in which the if- 
clause is merely implied, for example: 

 I couldn't have done it without 

my family [if I hadn't had my 

family]. 

 The timing couldn't have been 

worse [even if circumstances 

had been different]. 

 I couldn't have written a better 

essay [even if I'd tried to do it]. 

With actions that involve some ability or 

skill, couldn’t have means “didn't have 

the ability or skill to”, as shown below: 

 I wish I had written Sunset Park, 

but I couldn't have, because no 

one can write like Auster. 

On the other hand, can't have is used a 

great deal in contexts where the events 

at issue are recent in time and therefore 

still fresh and relevant to the present. 

One such use occurs in present real 

conditionals like the following: 

 Welcome to my personal page 

about the eclipse of the sun. If 

you find any of this informative, 

then I can't have written it 

right. (Sentence humorously 

intended to say that the purpose 

of the page is anything but 

informative.) 

Other uses of can't have express 

simple belief in the impossibility of a 

(usually recent) past event or situation, 

for instance: 

 He can’t have said that Buenos 

Aires is the capital of Brazil 

because he is a well-informed 

person. (I refuse to believe that 

he said that.) 

 Tom can't have written this 

because it is in French and he 

doesn't know French. (There is 

objective evidence to support 

that impossibility.) 

Additionally, can't have is used to 

express a meaning that has nothing to 

do with possibility, which is present 

(negative) obligation or permission, 

such as: 

 The Oscar rules state that the 

song must be recorded for "use 

in a film" prior to any other use, 

that is to say, you have to write 

it for the film and you can't have 
written it before. (You are not 

allowed to have written it 

before.) 

To sum up, the two verb phrases share 

a similar degree of probability, but there 

are differences in usage between them: 

1) When expressing impossibility, 
couldn't have is more 

frequently used in formal and 

definitely past contexts while 
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can't have tends to be used in 

present or recent past contexts. 

2) Couldn’t have can be used in 

hypothetical conditionals and to 

express lack of ability in the 

past. Can’t have can be used in 

neither of these cases. 

3) Can't have is used to express 

negative permission, 

while couldn't have carries no 

such meaning. 

Might and Could as Counterfactuals 

By “counterfactual” we refer to clauses 

or sentences that refer to something 

that did not happen, that is to say, to 

something that is contrary to fact, as is 

the case with Conditionals type 3. 

However, there are also cases of 

counterfactuality with the verb in 

present subjunctive, as in “If I were you” 

(the speaker cannot possibly be 

somebody else). 

Recently, a member who has a knack 

for finding strange cases of ambiguity at 

the Grammar Exchange forum where I 

am a contributor asked us if there was 

any difference between these two 

sentences: 

1) I might be dead now. I am lucky I 

survived that accident.  

2) I could be dead now. I am lucky I 

survived that accident.  

 

I agreed with him that, for some reason, 

(2) sounded better than (1) if the 

meaning is that “I” is not dead, but at 

the same time I admitted being aware 

that might+ simple infinitive can convey 

a similar meaning if there is a 

conditional clause: 

 

3) I might be dead now if I hadn't 

survived the accident (meaning: I might 

have been killed, but I wasn’t). 

 

As I was uncertain about the use of 

might+ simple infinitive to express 

counterfactuality without a conditional 

clause, what I did was search for “I 

might be dead now” and “I could be 

dead now” on Google Books. As a 

result, I discovered that out of the 

twelve examples of "I might be dead 

now" I found on the Internet there was 

only one for which there was no 

condition. By contrast, there were nine 

results of "I could be dead now" which 

were all used as stand-alone 

sentences, without a condition. 

 

My conclusion, which was then 

confirmed by the forum moderator, who 

is a highly educated native speaker, 

was that even though might and could 

are used almost interchangeably with 

the simple infinitive to express the 

possibility that something is happening 

now or will happen in the future, when 

the sentence containing might stands 

alone (without a conditional clause) it 
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tends to express probability, while could 

tends to express counterfactuality, as 

shown by the examples below: 

- I might be dead now. Am I dead or am 

I alive? (The speaker is in a state of 

total confusion and thinks that it is 

possible he is dead.) 

- I could be dead now (but fortunately I 

am not). 

I really hope you have found this 

material useful for your lessons or even 

for your personal knowledge, as it was 

for mine. 

 

Bibliography: 

- Betty Azar, Understanding and Using English Grammar, Fourth Edition, 

Pearson Education, 2009 

- Quirk et al.,A Comprehensive Grammar of the English Language, Longman, 

1985 

- The Grammar Exchange (http://thegrammarexchange.infopop.cc/eve/forums) 
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Classroom Today 

Teaching Through Art 
 

Prof. Florencia Insua 

 
 

s teachers, we are always in the search of new ideas for our lessons in order 

to motivate our students.  However, more often than not,  after teaching the 

same courses for years we may begin to play safe and repeat the same types 

of activities. As I see it, looking for creative ways of teaching the same topics may 

seem a lofty goal but, at the same time, one worth aiming for. Part of our job as 

educators is to help students explore different areas of interest and encourage them to 

be in contact with their emotions and discover new passions and talents. Teaching 

through art is an opportunity to allow students of all levels to explore a world that would 

otherwise remain in the dark for most of them. 

Why should we 
include art in the 
English classroom? 
 Art makes content more 

accessible. 

 Art encourages active 

participation. 

 Art helps students connect with 

their emotions. 

 Art helps students respond to 

content. 

How will art help 
students improve their 
linguistic skills? 
Works of art can be used as input with 

students at any stage in their learning 

process depending on the type of task 

the teacher wants to focus on. This 

A
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means that a painting may be used with 

students of different levels, grading the 

tasks according to the students’ degree 

of linguistic knowledge and the 

teacher’s purposes. 

As far as kids are concerned, art can be 

used to explore vocabulary areas such 

as clothing, food, sports  or parts of the 

house (to mention just a few). Apart 

from that, students can also go over 

structures used for description such as 

there is/are, have got/has got, and 

basic verb tenses like the present 

continuous. 

With young learners’ courses, art can 

be used as a trigger to use language for 

describing pictures, expressing 

opinions, and participating in class 

discussions. Moreover, tasks can be 

oriented to use technological devices 

for academic purposes apart from 

helping students develop their creative 

and critical thinking skills. 

How can I start 
working with art in my 
lessons? 
Working with art in the EFL classroom 

does not need one to be an art expert, 

but basically entails introducing children 

into the topics and concepts that are 

part of the curriculum through a 

different kind of input, such as a picture 

of a painting or a short story, and 

inviting them to participate and interact 

actively with the input chosen. 

Let us consider three areas teachers 

may use as starting points: looking at 

art, sharing art, and creating art. 

Looking at Art 

Looking at art implies describing, 

analyzing, and interacting with the 

paintings through different kinds of 

tasks. 

Let us share some examples of how to 

implement the use of art in our lessons. 

Sample Lessons- Young learners’ 

course- Elementary/Pre-intermediate 

Work of art: “Haere Mai” by Paul 

Gauguin (We suggest that you find the 

painting on the Internet as it cannot be 

published here because of copyright). 

Vocabulary area: Nature / Climate 

Grammar: Present Simple 

Pre task: 

 Do you like big cities? 

 What do/don’t you like about 

living in the city? 

 Do you enjoy quiet places? 

 

Task 1: Looking at art 

 What do you see? 
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 What animals/plants do you 

imagine could live/be in this 

place? 

 What colours are dominant in 

the picture? What does this say 

about the author’s feelings 

about the place?  

 Would you like to visit this 

place? 

Before his trip to Tahiti in 1891, 

Gauguin was determined to 

immerse himself in nature. His 

desire to explore aesthetic and 

spiritual inspiration outside the 

Western culture and his fascination 

with distant places in which he 

could be in contact with the primitive 

means of art are usually associated 

with a concept that emerged at the 

end of 19th century, called 

“primitivism”. 

Follow-up activity: 

Get from a magazine or from the 
Internet a picture of a distant 
place where you’d like to go to 
for some peace and quiet. 

 Have you chosen a place in 

the city or in the country? 

 Where is it? 

 What is it like? 

 What’s the weather like? 

 What activities can you do 

there? 

Note: You may, if the course shows an 

interest, ask learners to find out some 

information about Gauguin’s life or look 

for more examples of his work. Help 

them use search engines and select 

official websites. You may explain to 

them that looking for information in 

official websites  is more reliable than  

doing so in Wikipedia or personal blogs.  

Work of art: Van Gogh’s bedroom 

(Children) 

 (We suggest that you find the painting 

on the Internet as it cannot be 

published here because of copyright). 

Vocabulary area: Parts of the house - 

objects usually found in a bedroom. 

Grammar: There is/there are 

Pre task: 

 What colour is your 

bedroom?  

 Is your bedroom big or 

small? 

 Show students pictures of 

objects that you find in a 

house and ask them to tell 

you in which part of the 

house these objects can be 

found. Then ask them to 

focus on the objects you 

may find in a bedroom. 

Encourage them to tell you if 

they have these objects in 

theirs. 
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Task 1: 

 Show them the picture of Van 

Gogh’s painting and ask 

them if they like this 

bedroom. Tell them itwas 

painted by a famous artist 

named Vincent Van Gogh. 

Write some sentences about 

the picture on the board. Ask 

them to decide whether the 

sentences are true or false. 

 

Task 2: 

 Ask students to write down a 

list of three to five 

improvements they would 

make in order for this 

bedroom to look more 

modern. 

Follow-up activity: 

 Give students a clean version 

of the bedroom (you can get it 

from the Web) and ask them 

to paint it and add as many 

things as they want to to 

make it a suitable bedroom for 

a kid. Students will be 

interacting and playing an 

active role in picture 

intervention. 

Sharing Art 

Sharing art consists of carrying out 

whole-class or group activities which 

involve sharing interpretations, ideas, 

feelings and opinions. 

 Read the students a short, 

accessible-to-kids story based 

on a painter’s life:  

At 

http://es.slideshare.net/barmonson/cam

ille-29814562 there is a PowerPoint 

with a short story called “Camille and 

the Sunflowers” based on Van Gogh’s 

paintings. There are worksheets and 

activities on the Web you may use with 

it. 

 Listen to an audio story 

together: 

At 

https://www.youtube.com/watch?v=qfRj

0E0OzMY you will find an audio version 

of the story  “Camille and the 

Sunflowers”.  

 See an animated story: 

At 

https://www.youtube.com/watch?v=9lG

Evm1Lve0 you will find an animated 

story about Vincent Van Gogh with two 

characters called Mati and Dada. 

Young learners’ courses 

Ask the students to identify and bring a 

copy of a piece of art by an artist from 

their country. Make a gallery in the 

classroom and ask the students to 

decide on a title for each piece of work 

in groups or ask students to make a 3D 
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Gallery (www.classtools.net) based on 

different topics, for example 

“Argentinian painters”,  “My favourite 

paintings”, “Women painters”, etc. 

Creating Art 

Creating art invites students to get 

involved in an activity through which 

they will produce something original. 

Activity for all levels 

Form groups of students and ask them 

to create a piece of art using a variety 

of easily found materials – plastic bags, 

string, tissues, cardboard boxes – 

whatever you have at hand! Get them 

to title their piece of work and judge 

them according to originality, teamwork, 

and use of materials. 

We could continue mentioning variants 

for the activities since when it comes to 

art the possibilities are almost endless.  

Immersing in the world of art offers a 

wide range of experiences and 

exposure to authentic material apart 

from the educational value it provides. If 

you work in schools you may even 

include the Art teacher in a shared-

project work activity.  

It is essential to introduce our students 

into the world of art in the same way we 

encourage them to do so into the world 

of literature. As we try to develop a 

pleasure for reading and plant the seed 

of reading as a habit, we will find that 

the capacity of enjoying art and its 

aesthetic elements can also find its 

roots in our students’ childhood. 

Developing a taste for art involves 

expanding our horizons, inspiring our 

students’ creativity and imagination, 

and teaching them to get in touch with 

their inner voices. 

 

Webliography 

http://www.guggenheim.org/new-york/education/school-educator-programs/learning-
through-art/for-educators/find-lessons 

http://www.edutopia.org/discussion/using-art-teach-critical-thinking 

https://www.teachingenglish.org.uk/article/art-classroom 

http://www.arteababor.com.ar/ 

Suggested books: 

Arte para colorear. Pinta tu propio cuadro de Van Gogh. 

A Vincent le gustan los colores. Editorial: Arte a babor 
https://issuu.com/arteababor/docs/vincent2 

A picnic with Monet by Julie Merberg and Suzanne Bober 
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Literature in the Spotlight 

 

Literary Texts as Short 

Warm-Up Activities 

           Prof. Paola Verando 

 

 

ime constraints usually cause teachers to avoid the use of graded readers or 

other literary works in the classroom. Nonetheless, it is not necessary to spend 

a considerable amount of time working on literature in class, since there are 

some moments in a lesson in which equally authentic literary material can be used.  

 

One of such moments is the beginning 

of a lesson, that necessary and 

obligatory stage called “warm-up”. 

Warm-ups set the tone of the lesson 

and get students to start thinking in and 

focusing on English, and may or may 

not be related to the unit that is being 

dealt with in class. Therefore, this 

warm-up stage can be filled with short 

activities based on a literary text. But 

what literary textsare suitableto beused 

in such a short period of time during the 

class? 

 

Nanofiction 

As described in the previous issue of 

AEXALEVI Forum, nanofiction can be 

used to build up stories in a more 

detailed way. Take the following sample 

of nanofiction from www.nanoism.net: 

“On the kitchen floor, leaning against 

the cold oven, she asked why he didn’t 

love her anymore. Her father said 

nothing.” 

T 
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Students could be asked questions 

such as who is speaking and listening, 

and think of the reason why this “he” 

(the father or somebody else) does not 

love the female character any longer. 

Students could also be encouraged to 

imagine the story behind the conflict. 

Twitterature 

A tweet can be used as a 140-character 

piece of prose to refer to a situation 

taken from a famous work of fiction. If 

the students in a class have seen or 

read “Harry Potter”, for instance, they 

can be asked to read tweets that are 

connected with the saga. Then, they 

can analyse and explain their views. 

One characteristic of Twitterature is the 

highly ironic language it deploys, as in 

this tweet based on an extract of “Harry 

Potter”:   

“Hello, everyone from under the stairs! 

Aunt and Uncle threw me under here 

again. Gosh, life is so hard. // That fat 

schmuck Dudley stole all my food! I 

wish something good or at least 

interesting would happen to me. // OMG 

I’m a wizard. And my parents are DEAD 

WIZARDS! Off to magic boarding 

school. PEACE, PEOPLE.”  

 

 

Rhymes, nursery 
rhymes and tongue 
twisters 
They are a part of oral folklore and, 

while many people do not consider 

them as works of Literature (with an 

upper-case “L”), the latest trend has 

been to regard all pieces of creative 

writing as literature (with a small “l”) and 

to de-canonize literature as an 

unattainable end which only few can 

achieve.  

Rhymes and tongue twisters are not 

only pieces of literature which reflect 

cultural aspects in them – they also 

serve other purposes, such as counting 

and selecting, practising vocabulary or 

pronunciation, etc.  

Let us see one example of a rhyme 

whose starting line is 

“Eeniemeeniemineymoe”,something 

similar to “ta-te-ti, suerte-para-mí” 

which can help teachers select a 

student to do an activity, for instance. It 

is a useful rhyme and has a lot of 

variations: the tiger can be changed 

with a monkey, and the “if it hollers” 

part can also be “if you can’t”: 

“Eeniemeeniemineymoe, get a tiger by 

its toe, if it hollers let him go, 

eeniemeeniemineymoe.” 

Through this little piece, you can teach 

students to identify a rhyming scheme, 

or the alliteration in it, and prompt them 
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to create their own rhymes too. With 

higher groups, you can explain the 

history behind this rhyme: it used to say 

“get a nigger by its toe”, with all the 

racist implications such a phrase has.  

This activity can be replicated with any 

other rhyme or tongue twister chosen 

by the teacher. 

Poems 

 There are as many poems as there 

are realities. Googling the word 

“poems” followed by a key word 

about any topic will produce tons of 

results. I decided to look up “dentist 

poems” in the famous search 

engine and one of the many results 

was this:  

With a poem such as this, students 

can work on predictions about the 

future of this person’s teeth. They 

can also identify the irony in the 

poem: if he has only one tooth, what 

will happen tomorrow? This is a 

perfect poem for personalization 

too: students may talk about their 

experiences at the dentist’s.  

 Avant-garde poems offer teachers 

an opportunity to deal with 

innovative and different poetry in 

just some minutes. Brief and 

concrete, these poems sometimes 

show the meaning or content of the 

poem in their form. One example of 

avant-garde poetry is Roger 

McGough’s “40-Love”, which plays 

on the double meaning of the 

phrase (score in tennis and love in 

people’s forties).  

This poem poses no vocabulary or 

grammatical problems so students 

can analyse its meaning with ease.   

 

 

 

 

 

Apart from sparking discussion 

about a specific topic, students may 

be asked to provide all the different 

scores in tennis and explain what 

would happen if the number in the 

poem changed (according to the 

different scores: 15, 30 and 40). For 

instance, if it was called “15-Love”, 

the “net” could be interpreted as the 

Internet. 
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 There are poems which explicitly 

deal with topics of our interest in a 

language classroom. At least, we 

can find two anonymous poems 

about parts of speech, such as: 

 

 

As regards these poems, they can 

serve another purpose besides being 

used as warm-ups: they can be used as 

pieces of poetry and be analysed as 

such, and they can help teachers 

explain the different parts of speech. 

Other examples of poems that are 

meant to teach something by way of 

mnemonics are “30 days has 

September” (for learning how many 

days there are in each month) or 

“Telling the Time Poem”, to name a 

few. 

 

 

 

Writings on a wall or 
graffiti 
There are numerous examples of 

graffiti and writings on walls on the 

Web. This type of literature can be 

considered vandalism, so using it in a 

lesson can trigger a debate on the 

criminalization of making graffiti. 

Most of them are philosophical and 

explore different aspects of human 

life, so they can be used to 

anticipate any topic in any lesson.   

 

 
 

 
 
 
 
 
 

 

Comic strips 
These can offer a wonderful opportunity 

to analyse the relationship between 

words and images. Especially, the 

“Garfield” or “Mafalda in English” strips 

are quite commonplace and most 

students are acquainted with them. 

Erasing the lines in the speech or 

thought bubbles could be an 

anticipatory activity in which students 

will have to provide the possible lines 

for each of the frames. When finally 
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revealing the original lines, retelling is 

one of the activities that can be done 

with this genre. Students can also be 

encouraged to make their own comic 

strips. There are online sites in which 

comic strips can be produced such as 

www.toondoo.com. 

 

 

 

 

 

 

 

As can be seen in the previous pages, 

there are a myriad of activities based 

on short pieces of literature which can 

be done in class. Another option for 

literary works to be used in a classroom 

is through songs. More on the use of 

songs as pieces of literature will be 

found in the November Issue of 

AEXALEVI Forum. 
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It Worked For Me 

 

A Wonderful Formula 

                       Prof. Beatriz Petrucelli 

 

 

 

 

here is a formula that has never 

ceased to work wonders for 

me: 

Getting closer to the students and 
making them feel at ease in class by 
showing them that I care and that 
being their teacher doesn’t mean 
that I have all the answers or that I 
can’t make mistakes from time to 
time. 

Students will only learn on the basis of 

hard work and of trial and error. We 

need to comprehend that this is the key 

to the process of learning. 

Yet, how can we possibly ask them not 

to feel frustrated and keep on taking 

part in class if we get upset when they 

make a mistake (I know of some 

teachers who do). What is worse, we 

hardly admit to making any mistakes 

ourselves. 

Students will feel more at ease when 

their teachers admit to not knowing 

every single word whose meaning they 

ask (the cliché “I´m not a walking 

dictionary” still holds good). You only 

have to grab a dictionary or google the 

word on the spot; nothing bad will 

happen if you show you too have things 

to learn, I promise. 

Students will see their teachers are 

humans and not some distant beings 

whose name they sometimes do not 

even know!  

When we, teachers, tell our students 

that we have to find out what we have 

T 
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not been able to answer; when we have 

made a mistake in class and 

subsequently correct ourselves, when 

we explain to them that THEY might 

know some everyday words that WE do 

not since nowadays they are constantly 

exposed to the language, only then will 

our students feel that they are not being 

judged – they are just learning, just as 

we are. 

We have to show them that we 

ourselves also profit from the process 

of teaching, that we also learn in class, 

and that we can even learn from what 

they say. 

MIND YOU, I am not in any way 

suggesting underestimating the role of 

the class teacher, who is, needless to 

say, the one who has got the academic 

knowledge. Knowledge is Power.  

Even so, let’s put that powerful 

knowledge to good use; let’s remember 

we are at our students’ service. 

Let’s show our students that we care 

about their learning process. 

Let’s show our students that we care for 

them, and every single class will be 

fruitful and fulfilling. 

 

 

 

 

 

 

 

Visit our website to learn more about 
AEXALEVI Convention. 

 Coming soon! 
 

http://aexalevi.org.ar/es/noticias/dt/id/96/aexalevi-convention 
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There´s a Method to Everything 

The Calendar  
Annual Plan 

 

 

Mg. Myrian Casamassima 

 
ost teachers make their annual plans for their courses, send them to the 

Head of Department at the schools where they work, and then forget about 

them. The reason is that they see these plans as formalities with which to 

comply and do not regard them as useful tools for their teaching. Therefore, instead of 

attempting to convince these teachers of the importance of an annual plan, below we 

will sketch out a few ideas that may come in handy to organize the work ahead and to 

make the necessary adjustments along the way.  

 

Generally teachers rely almost entirely 

on the table of contents in their 

textbooks to make the annual plan. This 

is where we will start. Our first 

suggestion is to take a close look at 

how content is distributed in the 

textbook rather than asking ourselves 

how many units there are. Some units 

may be heavier than others because of  

 

the amount of grammar and vocabulary 

that they deal with. Some other units 

may be thematically uninteresting for 

our students. Some textbooks have 

units for recycling content and others 

do not as they are based on a more 

linear syllabus. We need to consider all 

these issues carefully and only then 

M
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begin to distribute the units month by 

month. 

Our next tip is to have a calendar for 

the whole year on which to jot down 

which unit will fit in each lesson or 

series of lessons. This will allow us to 

have a clear overview of the process 

ahead. Below each unit on the 

calendar, we may write down the main 

content to be dealt with at that point, 

remembering that by “content” we do 

not only mean grammar and 

vocabulary, but other aspects of 

language such as pronunciation, 

discourse, and development of 

macroskills, besides thematic and other 

types of content such as intercultural 

and technology and communication-

based content. 

The units and the items they contain 

may be jotted down on sticky notes so 

that we can shuffle them around on the 

calendar if necessary, as we may wish 

to do unit 6 before we do unit 5, or unit 

4 before unit 3, and so on. Sometimes 

the way in which units are organized in 

a textbook may not be suitable for a 

particular group of learners, who may 

actually benefit from a rearrangement 

of units and content. This is a decision 

that the teacher may need to take. 

If the syllabus underlying the textbook 

is linear, it will thus appear on the 

calendar and, on that basis, we will be 

able to decide when to recycle what. 

On calendar completion, we will be able 

to see at a glance the distribution and 

balance of units and content throughout 

the year. It is advisable to add a few 

more notes under each unit: when 

exams will be given and when reviews 

will be necessary. This will indeed 

complete the basic plan for the year, 

with the integration of time, content, 

exam preparation, and exam giving. 

Calendars can of course be made on a 

personal computer. Yet, having the 

calendar on paper may be more 

tangible to assist the teacher in the 

planning process. One way or another, 

what really matters is the visual 

representation of the syllabus over 

time. 

Once we have determined this basic 

backbone for our work, we may look at 

each unit more closely to spot any 

activities that appear to be central to it. 

This could be a reading comprehension 

task, some grammar practice or some 

project work, to name a few examples, 

as what is marked as central will 

depend on the teacher´s perspective 

and on the students´ needs. This first 

analysis of the work ahead on a per unit 

basis will enable us to see how the 

content that we organized on the 

calendar will be dealt with, and whether 

we need to cater for what the unit may 

be lacking. For example, if our learners 

enjoy hands-on activities and there are 

none in the unit, we may decide to 
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include a small project in it and to do 

less grammar practice. Another 

alternative is to replace a reading 

passage in another unit withone in the 

reader, thus connecting textbooks and 

extensive reading. The idea is that we 

need to develop some sort of criteria to 

decide what is done and what is left 

aside in each unit. If we do this at the 

time of annual planning, we will start 

teaching the course with a more 

balanced view of the year ahead. Early 

decisions will surely avoid devoting too 

much time to the first units and then 

rushing through the remaining ones to 

get to the end of the course in time for 

examinations. 

 

Annual planning does not only allow us 

to have a comprehensive view of the 

work to be done throughout the year, 

but also allows us to sieve content and 

activities so that we can prioritize what 

is important and useful for our students. 

There will surely be adjustments later 

on, but at least we will step aside from 

the typical situation of teachers 

beginning to work on the coursebook 

on a piecemeal basis, without ever 

seeing the big picture and deciding how 

cost-effective balance can be achieved. 

 

 

Unlike the annual plan that is sent to 

the Head of Department at school as a 

mere formality, the calendar plan will be 

of actual help to us as we keep posting 

notes on it with every decision taken. 
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AEXALEVI Day 2016 

Celebrating AEXALEVI´s 

Centennial 

 

 

 

 

 

 

 

AEXALEVI DAY 2016 reflected the spirit of AEXALEVI´s Centennial. It was a 

wonderful event, full of joy and celebration. The AEXALEVI Centennial video, narrated 

by PhD Claudia Ferradas and Prof. Fernando Refay, summarized the history and the 

mission of La Asociación. The video included scenes with members of the Comisión 

Directiva, exhibited extracts from events and lessons, and showed the people who 

work at La Asociación every day (you are invited to see it at our Facebook page “La 

Asociación AEXALEVI”). 

It was a day with lots of surprises, moving moments, and, of course, great workshops. 

The morning started with Liliana Luna’s opening words and Diana Ogando’s 

presentation and feedback on examinations. Then, she referred to the latest news on 

bibliography and exams. After that, we enjoyed Griselda Beacon’s unique style as she 

shed light on how to explore literary texts, and Sarah Hillyard inspired us with amazing  
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ideas on how to use activities typically applied to children’s learning with students 

undergoing other stages in their learning process. Finally, Myrian Casamassima’s 

workshop on “Jazz and Class” combined music with a fantastic band: Pablo Gianzana 

on the piano, Daniel Anguilante on the guitar, Francisco Anguilante on the drums, and 

Fernanda Bigotti, who worked at La Asociación for many years, on vocals.   

The cake and the music to celebrate the 100 years of La Asociación provided the 

perfect closure for an occasion that has set a landmark at the beginning of the 

AEXALEVI academic year. This year, AEXALEVI DAY had a special atmosphere in 

keeping with the festive mood around AEXALEVI Centennial.  

Happy birthday, AEXALEVI! 

 

 

 

 

 

 

 


