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Interview 
AEXALEVI Forum goes international. 

 
 
 
 

Kevin McNally 
Director of University English 
 
 
 

EXALEVI examinations meet international standards. From now on, 

AEXALEVI exams will have international accreditation by University English, 

U.K., for all those students who choose to have an international certification. 

Here is Kevin McNally with the news. 

 
 
 
AEXALEVI Forum 
What is University English? 

  

Kevin McNally 

University English is a service to 

students who want to get information 

about the opportunities that exist to 

further their studies either of English 

language or in English.  The aim is to 

reach students all over the world who 

are unsure of what their next steps 

should be.  As you can tell by the 

name, it started mainly as a service to 

provide information on students who 

wanted to study at a university in the 

UK.  However it very quickly took on a 

much broader base and will eventually, 

we hope, appeal to students of all ages 

and at various stages of their studies.  

 

AEXALEVI Forum 
 How did it start? 

  

Kevin McNally 

With more than 30 years' experience in 

teaching English to non-native 

speakers, I noticed that there were a lot 

of misconceptions regarding UK 

universities and I wanted to provide a 

free, unbiased guide to how it works. 

 Initially, the site was a "springboard", 

designed to direct students to other 

sources of information.  We are now 

developing into an advisory service on 

the various English tests and exams. 

A
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AEXALEVI Forum 
 How did the bond with AEXALEVI 
begin? 
 

Kevin McNally 

In my work, I travel all over the world.  I 

visit an average of twenty-five countries 

per year. I meet students, teachers, 

academics, administrators, etc., all of 

whom are involved in English language 

teaching and learning.  Argentina has 

always fascinated me, because the 

standard of English I encounter 

generally and particularly in students, is 

extremely high.  Also (I shouldn't say 

this!) I find it delightful that there is such 

an emphasis on British English.  I 

always tell students in Argentina that 

they should feel extremely grateful to 

their teachers, because their high levels 

can come only from thorough, rigorous 

and passionate teachers.   I have 

known the directors of AEXALEVI for 

some time, through my association with 

Hampstead Argentina, and I often go 

there to give talks on British culture to 

students at Lenguas Vivas.  From that 

relationship, we developed a 

moderation and validation process on 

the AEXALVEVI exams, to give third-

party, international accreditation to the 

certificates.  It has so far been a most 

enjoyable and mutually beneficial 

arrangement, I am learning as much 

from AEXALEVI as they are from me!   

 

AEXALEVI Forum 
How do you see English Language 
Teaching worldwide? 
 

Kevin McNally 

Standards and approaches vary 

greatly.  A good lesson in Korea, for 

example would not be judged so in 

Brazil, and vice-versa.  We have 

to remember that English is always 

being taught within the local culture, 

and evaluate lessons in that context. As 

for demand, I am told there are more 

Chinese students of English than actual 

native speakers in the world.  Whether 

or not that is accurate, I believe we can 

feel sure that English will be the 

international language for at least the 

next two generations.    

AEXALEVI Forum 
Do you have any plans to come to 
Argentina in the near future? 
 

 Kevin McNally 

Argentina is always a non-negotiable 

fixture on my annual travel itinerary!  I 

will be coming again in May 2015, to 

meet with AEXALEVI Directors and 

start planning the exam season for 

December next year.   

 AEXALEVI Forum 

We would like to thank you on behalf 
of Asociación Ex alumnos del 
Profesorado en Lenguas Vivas
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The Power of  
Effective Feedback 

 

 

                                     Prof. Florencia Insua 

 

typical scenario at this time of the year is having students with quite a high 

degree of anxiety desperately waiting in the halls of schools for their exam 

results. In most cases, little attention is drawn to the positive aspects and 

areas for improvement as regards students’ performance as long as our students get 

the relief to hear that they have obtained a “passing mark”. 

 

In my own experience, most students 

seem more concerned about their 

marks than about how well they have 

done in their exams and how the results 

in the exam can help them improve the 

areas they find most difficult. When 

students are given back a test all their 

interest seems to be focused on the 

mark and very little (if any) attention is 

given to their performance. Students 

hardly look at test corrections, let alone 

ask questions about alternative 

answers or misunderstandings. In 

addition, some teachers also seem to 

be as concerned about marks as their 

students: partly because we want our 

students to be rewarded for their effort 

and partly because we want our 

students’ tests to reflect all the work we 

have done with them throughout the 

year.  It is no surprise that marks are 

part of a classroom culture which tends 

to value what is right and consider what 

needs improvement as wrong. It is 

precisely at that point when teachers 

should reconsider the impact of 

effective feedback on students.  

 

A
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Feedback is defined as an important 

component of the formative 

assessment process. “Assessment 

refers to the wide variety of methods 

that educators use to evaluate, 

measure or document the learning 

process and skill acquisition of students 

from preschool to college and 

adulthood” (definition available 

athttp://edglossary.org/assessment) 

Formative assessment is done during 

the learning process so that it can be 

changed to make it more effective. It 

basically gives both teachers and 

students information as regards how 

the students are doing in connection 

with the learning goals of the course. 

From the students´ standpoint, 

formative assessment should try to 

answer the following questions:  

 

What skills / knowledge do I aim to 

develop? 

How close or how far am I from my 

learning goals? 

What do I need to do next? 

 

In this article we will explore the nature 

and aspects of effective feedback so as 

to help teachers answer the questions 

above in a much more accessible way 

to students. We will analyse typical 

comments teachers make which may 

be potential examples of effective or 

negative feedback.  Finally suggestions 

will be provided in order to work on 

giving effective feedback to students. 

The main aspects to consider when 

giving feedback to students include the 

following: Timing, Amount, Mode and 

Audience.  

Timing 

As teachers we need to decide when 

and how often feedback will be included 

in the course. Feedback is much more 

effective when students are still mindful 

about the topic, assignment or 

performance and when they still have a 

learning goal or the possibility to strive 

for something they consider tangible.  

Amount 

Another decision to make refers to how 

many points and how much about each 

point will be addressed. Teachers need 

to be careful in the amount of 

comments they make so as not to 

overwhelm students with feedback and 

therefore risk its benefits. It is 

paramount to select two or three main 

points to refer to and to focus on 

important learning targets considering 

students’ level.  
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Mode 

Teachers need to think about how they 

will present feedback to students: 

Will feedback be given in written 

comments or oral interviews?  

Will there be a demonstration of what 

students are expected to do?  

Will there be any visual input?  

Is a conference needed? 

Audience 

Teachers need to think about the 

dynamics of the feedback sessions: will 

it be individual or whole- class? Usually 

individual feedback is preferred when 

the focus of the feedback lies on the 

reflection and analysis of the students’ 

specific learning objectives whereas 

whole class sessions are more effective 

when most of the class missed the 

same concept on an assignment and 

therefore the feedback session also 

offers the opportunity for re-teaching. 

 

The effect of feedback lies in the 

motivational and cognitive factors it 

addresses. Good feedback gives 

students crucial information so that they 

can understand which learning stage 

they have achieved and what to do next 

(cognitive factor). When students 

become aware of what to do and why, 

they develop a feeling of control over 

their own learning (motivational factor). 

The main problem as regards feedback 

is that not all feedback has positive 

effects on students. Even while having 

underlying good intentions, sometimes 

teachers fail at providing students with 

feedback that is enriching and effective. 

Awareness must be raised about the 

fact that feedback content may vary 

according to at least these four areas:  

focus, function, valence and tone. 

Focus 

Focus may vary according to the 

emphasis we make on the student’s 

work, the student’s learning process 

and its development or on the student’s 

attitude to learning.  It usually helps 

when teachers refer to both the work 

and the process, and their relationship 

instead of making personal comments 

which students may misinterpret. We 

have to be clear about the fact that it is 

not the person that is being evaluated, 

but specific assignments/ tasks or goals 

which are the center of the evaluation 

process. This means that the object of 

observation is something external to the 

student and that his/her personality and 

potential are not being questioned.  
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Function 

The function raises the issue of whether 

feedback should be descriptive or 

evaluative. Because tasks, 

assignments or projects are the objects 

of evaluation (and not the students), 

descriptive feedback is perceived as 

being more effectively received by 

students. What is meant by descriptive 

feedback is precisely making feedback 

observational, describing what you see, 

in what way what you can see is close 

to the learning target or not, and what 

you think would help. Telling students 

their work is “good” or “poor” does not 

give students enough information to 

make improvements and changes. 

However, identifying strengths and 

weaknesses and expressing what you 

observe is much more informative than 

general praise or general criticism. 

 

Valence 

Feedback should be positive. Being 

positive does not mean telling students 

what they want to hear. Being positive 

means pointing out where improvement 

is needed and giving clear suggestions 

about how students could upgrade their 

performance or develop learning 

strategies. Describing what is wrong 

without offering any ideas about what to 

do is not helpful and may harm 

students’ self confidence. 

 

Tone 

Tone is related to the implications and 

effect of our words on our students. 

Since the messages we send are 

filtered through the students’ 

perception, we need to be careful about 

choosing words which show respect for 

the students’ work, which position the 

students as the agent and which make 

students think.  

 

Let us analyse typical comments 

teachers make about students’ 

performance on written work 

considering the feedback content 

mentioned above: 

 

“This description wouldn’t probably be 

complete enough for somebody who 

does not already know your town. 

What other aspects of your town could 

you include to make this description 

more specific?” 

 

Focus: Task/ Process. 

Function: Descriptive. It points out a 

weak point in terms of criteria and 

helps students think about a way of 

making improvements. 
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Valence: Positive. Critical but 

constructive. 

 

This is an example of effective 

feedback considering the teacher 

thinks the student already knows what 

he/she is expected to do. It makes 

students reflect or think about possible 

changes. 

 

“Your description was the shortest 

one. You didn’t put enough effort in it.” 

 

Focus: Task / Process/ Personal 

Function: Judgmental 

Valence: Negative 

 

This is an example of negative 

feedback. The teacher aims to 

communicate the same message as in 

the previous example, but the word 

choice implies students are competing 

with others rather than aiming for a 

learning target and there is no 

suggestion made to the student about 

how to improve his/her performance.  

 

“The email includes all the information 

required. However it would look much 

more organized and clear if you 

divided the information into shorter 

paragraphs rather than using just one 

long paragraph.” 

 

Focus: Task/ Process 

Function: Descriptive 

Valence: Positive 

This is an example of effective 

feedback because it makes reference 

to a good point (all the information 

required was present in the task) and 

an area for improvement (organization/ 

paragraph division). Also, it provides 

the student with suggestions about 

how to present information in a more 

organized way.  

 

“Your email is poor as regards 

organization and it is difficult to follow 

at times. It could hardly get a passing 

mark.” 

 

Focus: Task 

Function: Evaluative 

Valence: Negative 

 

This is an example of negative 

feedback because even though the 

focus is made on the task, it makes 

reference to the mark the task would 

have rather than offering students 

suggestions for improvement. As a 

result, the student may understand the 

reason why his/her writing does not 

meet the expected performance level 

but has little or no information about 

what to do about it. 

 

Providing feedback is an essential part 

of a teacher’s job. Giving feedback is 

about offering students relevant 

information and practical suggestions 

so that they can narrow the gap 

between the actual and desired 
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performance.  However, not all 

feedback may have a positive effect 

on students.  Some students might 

feel frustrated and discouraged if 

feedback is not provided effectively. 

As a result it becomes crucial for 

teachers to plan how they will give 

feedback that will prove to be 

enriching and useful in order to have a 

significant impact on students’ 

performance. As teachers, we want 

our students to feel they have made 

some progress on their command of 

the language and we want them to feel 

more confident about how to use 

language appropriately in a variety of 

contexts. Therefore, little by little we 

should try to develop a constructive 

classroom culture in which the main 

concern should be the identification of 

what learning goals have been 

achieved and what still needs 

improvement. Reflecting on how we 

have given feedback to our students 

so far and what improvements we 

could make in this area are the first 

steps of our thousand-mile journey. 
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The Compositions 
that our Students Write 

 

Mg. MyrianCasamassima 

  

 

once heard someone talk about the red pen syndrome, or green for that matter. We 

teachers suffer from it as every time we have in one hand a composition written by 

one of our students, we make sure we have in the other a red or a green pen to 

make the necessary corrections as we read it. Task completion, grammar, vocabulary, 

discourse organization, spelling. You name it. These are our concerns and they need 

to be if we wish to help our students write better and pass their exams with good 

scores. For a change, our suggestion here will be to look at our students´ compositions 

from a different angle: as true writing pieces.  

Indeed, if we analysed compositions as we analyse the writings by short story writers, 

we could provide our students with a rationale for what they may have produced rather 

intuitively. Thinking about the composition out loud with students may well turn out to 

be a way of helping them improve on their writing and, best of all, of encouraging them 

to write on. Let´s go for it. 

 

 

 

 

Prof. Alba Pantanali, JulietaCribioli and Prof. Marcela Montull 

(Photo published with parents´consent) 

I 
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Member teachers Alba Pantanali and Marcela Montull have sent us two compositions 

written by their students. Here is the first one: 

 

I Shouldn’t Have Lied … 
ByJulietaCribioli, 7TH YEAR 

It all began one week ago when the idea of having a tattoo printed on my hand came to 
my mind.  As I had not been doing well at school, I doubted whether my mother would 
accept or not although she was clear and said “You´ll get your tattoo as long as you 
pass your Math exam”. 

Such was my excitement that I couldn’t help hugging her tightly and after that I 
promised I would certainly work hard and pass my exam with flying colours. However, 
something happened to me during the exam, I messed it up and failed.  

“How could I make my dream come true now?” I wondered. I had lost my opportunity 
so it was then that I started to think that the only way out was to lie. So I went straight 
to the tattoo house, printed my hand and ran back home.   

As I entered  my place,  my mother came to my way and with  tears in her eyes  she 
said  “I doubt if I will be able to trust you once more”.  Without taking notice, I had hurt 
the person I love most in my life for a silly whim. 

 

 

 

Undoubtedly the title of the story paves 

the way for trouble, which is displayed 

with no delay in the first paragraph. Key 

words “tattoo”, “school” and “Math 

exam” begin their interplay as mother 

appears on stage. A very successful 

first paragraph, which sets the story in 

time and place, and allows trouble to 

set in. The inevitable ending is 

foreshadowed in the fact that the 

character had not been doing well at 

school. “Math exam” gets maximum 

 

 

strength as it is placed at the end of the 

paragraph. 

The second paragraph presents two 

opposite moments in the character´s 

feelings and achievements. She is first 

excited about the possibility of being 

granted the special permission and 

soon she is disappointed by failure. We 

had heard about her not doing well at 

school. However, failure is put down to 

some external cause beyond her 
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control. A very teenage like thought, we 

should say.  

The third paragraph presents a 

sequence of actions that seemed to 

happen at a quick pace: her wondering, 

her thinking about the solution, her 

having the tattoo “printed” on her hand. 

Funnily enough, the student writes 

“printed my hand” instead of “having my 

hand tattooed”. The agency that is 

blurred during the Math exam is now 

the full agency of actually doing the 

tattoo herself. Leaving aside the fact 

that it may be a language slip, we might 

as well think of this agency as taking 

full control of what she was doing. And 

of course, the paragraph ends with 

“home”, where the theme of the story 

will be understood.  

We witness a strong scene in which 

mother and daughter are confronted. 

We see her mother in tears. We do not 

know how she learnt about the Math 

exam and it does not really matter, as 

seeing her crying is a much more 

effective device for the story. The tattoo 

is not mentioned in this paragraph but 

we can guess that the fact that she had 

left home in a hurry in the previous 

paragraph made her mother conclude 

that she was having her tattoo anyway. 

It is a very effective last paragraph 

since it is about the things that are left 

unsaid between mother and daughter. 

Disappointment comes to its peak as 

the wrong decision is labeled as a “silly 

whim”.

This composition has plenty of elements that can be highlighted for analysis as we 

have pointed out. It seems that the student has intuitively put some of these elements 

into action in her composition and thus she has succeeded in making it interesting. It is 

value and potential that we wish to emphasize here: the value of the meaning that is 

created and the potential that writer and writing may have.  

Let us consider a second example: a composition written by a Sixth Year student.  

 

 

 

 
Prof.  Marcela Montull and Germán Recalde 

(Photo published with parents´consent) 
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Something Unexpected  Changed my Day 
By  GermánRecalde,6TH YEAR 

I had already finished my day one Friday evening and I was driving back home after a 

tiring week. I wished I could rest and relax at the weekend as well as plug up my 

batteries for the following week.  

Not long after I entered my house, I overheard the voice of someone talking in my living 

room.  In despair, I immediately turned off all the lights of the house and lighting myself 

with my lighter, I reached the front door and escaped. It was clear that  the person 

inside my house  could hear me  when I entered and left,  since as soon as I got into 

my car, I noticed  that an old van was chasing me.  

I couldn’t believe my eyes!  I was scared stiff!  “Where can I go now?” I wondered 

extremely in shock when the idea of going straight to the police station came up to my 

mind.  “They would certainly stop going after me”, I thought to myself.  Fortunately it 

was definitely a good idea. The police went out for patrolling and the thief was easily 

caught and charged with burglary.  

By the end of the day, I sat in my sofa and could sum up that it had been the most 

terrifying day I have ever had in my life but with a happy ending.  

 
 

 

Burglaries and robberies are generally 

a favourite topic among learners. In this 

composition, the student manages to 

create suspense at various points in the 

story and he proves that the event 

definitely changed his day. We meet 

someone craving for relaxation in the 

first paragraph after a tiring week. We 

can imagine the thoughts of the 

weekend ahead. However, at the 

beginning of the second paragraph, we 

come across the event that is going to 

change the character´s day. There 

follows a reference to sound and light 

that makes explicit the presence of 

burglar and main character to one 

another although they do not actually 

meet face to face. This awareness is 

confirmed when we hear about the 

chase. The solution becomes evident to 

the character as we see him driving 

away from the old van towards the 
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police station. Climax is immediately 

followed by the resolution of the conflict 

in what appears to be an effortless 

arrest of the burglar. The details of the 

story are somewhat blurred as the 

reader is left with many questions 

unanswered about what happened that 

day, but the composition is effective in 

that it depicts mostly the character´s 

thoughts and feelings. 

 

This composition is quite an achievement for a student in 6th Year, especially if we 

consider how different adolescents’ writing is in their first language in the era of 

technology. Perhaps by highlighting all the good points, we can help the student work 

purposefully in creating certain scenes in his writing as he has attempted to do here.  

 

All our groups of learners are 

heterogeneous. We need to develop 

different approaches in our classrooms 

in order to cater for everybody´s needs. 

We have meant to illustrate here how 

we could give a response to the story 

that is created in our students´ writings 

by looking at the composition as a 

literary piece. This may not work with all 

students and in all cases. But at least, it 

may be a possible path to deal with 

some students´ writings with the aim to 

engage them in the purposeful act of 

creating meaning as they write. 

Definitely a composition is much more 

than words written on a page to achieve 

a task in a written exam. In any case, it 

is part of our work as teachers to show 

students the potential that their stories 

may have by pointing out how elements 

have been conjugated and how that 

interplay could be enhanced to create 

interest in the reader.  
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Thoughts on  
Teaching Adult Learners 

 

eaching adults has some characteristics of its own that are worth exploring. 

Here are some reflections on the topic by two teachers, experienced in 

teaching adults, who have come to some similar conclusions throughout the 

years.  

 

Mariana Da Ressurreicao has taught adults, teenagers and 
children for many years at institutes and schools.  

 

 

I have been working with adults for 

several years now. The experience is 

really enriching. Throughout the years, I 

have become aware of how different 

adults are from children. They need to 

feel that their needs are taken into 

account as in most cases they attend 

the course because they need it for 

their jobs, or because they need to 

speak to be able to travel or 

communicate with their relatives who 

live abroad. Their experience really 

counts and many times they know 

much more than I do about a certain 

topic, on which I just facilitate the 

English vocabulary and grammar but 

they teach you a lot about the content 

you are dealing with. Indeed, there 

should be negotiation of content.  

It is true that within a group of adults 

the most challenging thing is that there 

may be people at very different ages 

and from different walks of life, which is 

very enriching, but sometimes when it 

comes to pace or interest the 

differences might be obstacles to sort 

out.  

Adults need to know why they have to 

do certain activities and what they will 

learn by doing them. Sometimes adult 

learners might decide that they don't 

need to do a task. We, teachers, should 

be very humble and open to discussion 

by showing that we feel sure of what we 

T 
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are doing but that, at the same time, we 

give them the opportunity to be active 

participants in the organisation of the 

course and the selection of material 

and content. Of course, sometimes we 

may feel the clash between what they 

need and what the institution where we 

are working requires from us. 

I believe that it is essential to remember 

that they are different from children. But 

I have the experience of working in an 

institute where they use different 

techniques from Suggestopedia and I 

have realised that adults are also 

similar to children in many ways since 

they enjoy playing, acting out, taking 

part in competitions just as children do. 

As regards evaluation, I have met two 

types of adult learners: those who are 

afraid and resent “going back” to school 

days and are even absent when they 

have a test; those who actually want to 

be tested and need to see the score, 

and if you try to avoid testing, they ask 

for it.  

I have worked with all levels and I don't 

know why but the level I have found 

more rewarding is adult beginners. 

They are really eager to learn. 

However, it is very important to lower 

their anxiety and give them tools from 

the very beginning so that they don't 

see their goal as one they will never 

reach. Then, the other extreme, 

advanced adult learners are a very 

enriching experience because you learn 

to negotiate meaning and you also 

learn a lot from the discussions and the 

content they contribute to the class. 

The ones I found most difficult to keep 

motivated at times are intermediate 

students who  sometimes feel they 

have reached a level which is enough 

for communication, but at the same 

time they feel it is not enough to sound 

the way they want to sound or to 

express all they want to express. They 

have been studying for a while so they 

start losing their motivation. It is very 

important to help them see what they 

know and help them feel a sense of 

achievement, through self-evaluation 

for example. Every now and then, 

feedback is very important to get to 

know what they like or not about the 

process and if they feel they are 

learning or not. 

 

Thank you, Mariana!
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Marilú Marino has taught adults, teenagers and children for many years and 
she is a teacher at AEXALEVI.  

 

I remember what it was like learning a 

foreign language from scratch and as 

an adult. I love languages and I have 

studied French, Italian and Portuguese 

since I was fourteen years old. I also 

was on an exchange programme at the 

age of fifteen in Canada where they 

spoke French and I did not understand 

a word. I was supposed to go to school 

every day and attend all the lessons in 

French. It is true that when you have to 

learn a foreign language, the best is to 

focus on what is familiar, what you 

know. Whenever I have to learn a tense 

in a language I compare it to English or 

Spanish. I try to look for similarities in 

my language or English (because 

sometimes I have a deeper knowledge 

of tenses in English than in Spanish, 

which comes out without much 

awareness).  

I remember one adult learner in 

particular that I have had and how 

motivated she was, because she 

wanted to graduate. She was an expert 

in public relations and I had no idea 

about the topic, so she was in charge of 

teaching me about it. I helped her with 

English but she taught me about her 

passion. However, I believe that for 

adults to continue learning a language, 

there needs to be a hunger for learning, 

a need to know and to find out about 

something which interests them. 

Motivation is essential in the learning 

process.  

Adults do not like feeling insecure. They 

need confidence and a clear purpose 

for doing activities. They need to 

question teachers and ask "What for?” 

“Why am I learning this?” “Why is it 

useful?" As an adult learner, you realize 

when a class in going nowhere or when 

there is no real purpose for some 

activities and this makes you feel it is a 

waste of time and you lose motivation. 

Adults know if you have planned your 

lessons and if you know what you are 

doing or you have no idea. 

Last but not least, I believe it is 

essential to remember not to treat adult 

learners as children and to establish a 

symmetrical relationship with them. You 

are there to help them or assist them 

whenever they need you to, but not to 

spoonfeed them or to control everything 

they do or monopolize all the decisions. 

Sometimes I forget about this so that is 

why I thought it useful to bring it up 

here. 

Thank you, Marilú! 
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Wishing you, your family and your students  

peace and joy this holiday season  

and throughout the coming New Year! 

 

 

During the Holiday Season more than ever our thoughts turn gratefully  

to those who have made AEXALEVI FORUM a success  

and to those who have let AEXALEVI FORUM  

share your stories and memories! 

 


